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“Ethnic Diversity is nothing new in Britain.

People with different histories, cultures and beliefs
have been coming here since the beginning of
recorded time. Logically therefore, everyone who
lives in Britain today is either an immigrant or

the descendant of an immigrant.”

‘Roots of the Future’ - Commission for Racial Equality

HOME is an arts and heritage project which takes the idea that within all our families and
histories lies a connection with immigration and with other cultures. More specifically, it looks
at the legacy that defines our sense of “Englishness”.

At a time when cultural diversity is high on the arts and heritage agenda and asylum seekers
are often in the news, we wanted to look at cultural diversity within a region that has one of the
least ethnically diverse populations in the country.

HOME encompassed four ports Berwick-upon-Tweed; Wallsend; Sunderland and
Middlesbrough. Ports are places of arrival and departure and an appropriate starting point for
a project in a region that prides itself on its seafaring traditions.

Artists and writers were given access to a number of regional archives and were asked to
reveal and reflect upon the stories and hidden histories of migration and links with other
cultures.

A year long education programme worked with four primary schools, focussing on the local
communities within each port town. HOME asked what cultural traditions have been
subsumed, re-shaped and adopted as their own.

HOME aims to reveal the region’s intimate links with individuals and peoples from other
cultures, how this has enriched our region’s culture and how this informs our sense of regional
identity and “Englishness”. The project has many facets as every participant has a different
notion of what ‘home’ and “Englishness”, means to them. HOME has not sought to define
these terms, but has given space for personal reflection and response. These accumulated
interpretations and experiences have given richness and depth and outlined that the words
“home” and “English” are subjective, open, adaptable and surprising.

Clymene Christoforou Anna Wilkinson
ISIS Arts Northern Print Studio



In 2004 a team of visual artists, writers and film-makers worked with children
and young people aged between 5 and 17 in schools across the North East of England.
Over the course of the project, entitted HOME: exploring the routes of our identity,
participants and artists explored questions including: who am 1? where am | from? and
how can | define ‘englishness’?

From these questions stemmed hundreds of others as teachers, participants and artists
engaged with themes that go to the heart of our understanding of ourselves and the world

we live in. Over the course of the project our aim was that every participant should learn
something about cultural identity, that every participant should have fun and be engaged, that
every participant should create something of which they were proud, and that every participant
should start asking questions of themselves and those around them.

Of course, these are sensitive questions and in some of the schools we visited there was

a concern that younger children might not engage with these questions, or that the questions
might be alienating to those perceived as non-‘English’ children, and that acknowledging
difference might cause friction.

In the event the reverse was true.

In one school in the middle of a large Pakistani community the teacher told us at the beginning
of the project that she didn’'t know whether the children thought of themselves as English or
Pakistani but that they’d never discussed it because it was such a sensitive subject. When we
worked with the class we found that they were incredibly eager to tell us where they felt at
home and to talk about both Pakistan and their English home. Some of the class felt English,
some Scottish, some Pakistani. The point is that by asking the question we gave them a
release, made it OK to talk about ethnicity, displacement and belonging.

In another school one student was described to us by both teachers and pupils as the refugee.
By the end of the project she had (voluntarily) told her story to the class who were fascinated,
impressed even, by her journey. Now she’s not just defined as a refugee but as a member of
their community who has had amazing adventures.

It's commonly said that prejudice is born of ignorance, and that's one of the reasons why
we've created this pack, to provide teachers with the information and resources to ask similar
questions of their own classes.

This pack has not been written for a particular key stage. Some exercises are more suitable
for younger groups, some for older, and some, with a little adaptation will work across age
groups. Equally the pack has not been designed for use in one subject. Whilst some of the
sections detailed below (visual arts and creative writing for instance) clearly fit into certain
subject areas the themes explored and some of the exercises can be used in a number of
subject areas. Most obviously the themes of HOME fit into a citizenship agenda but sections
of this pack could also be used to support teaching in geography, history or media studies.

The pack is divided into three sections and accompanied by a CD-Rom. The information on
the CD-Rom complements specific exercises in the pack and this is flagged on the appropriate
pages.
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section one

The first section is really for teachers. It contains an explanation of the HOME project and
where it came from as well as articles written to provide a deeper insight into some of the
project themes. Each article is written from a different perspective and each reflects

a different attitude toward the project themes.

The first article in the pack is written by Helen Chimirri-Russell from English Heritage.
Helen was instrumental in developing HOME and wrote this article as an introduction to

a publication produced to accompany the project. The second article is a personal response
to the themes of HOME by Bettina Gracias, one of the writers who worked on the project.
Fadia Faqir contributed the third piece reflecting on her youth in Jordan and later search for
a feeling of home in England. We do not pretend that this section covers the gamut of thought
on these themes. For a wider selection of viewpoints please see the articles section on the
CD-Rom or visit some of the web sites listed in section three.

section two

This section contains teachers’ notes with suggestions and ideas for looking at the themes of
HOME in the classroom. The notes are divided as follows:

Ve

M Introducing project themes to pupils
Research
Visual Art

Film

Creative writing
Conference

Most of the exercises and discussion topics outlined in this section were used by the project
team in schools and they really do work.

section three

Here you will find everything else. There are worksheets and factsheets (timelines) referred to
in the main body of the pack as well as information on books, films, artists and websites that
touch on the themes.

I hope you find the pack useful and have an interesting and informative time exploring the
routes of your and your students’ identities.
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An ISIS Arts and

Northern Print Studio
project exploring the
routes of our identity

“Ethnic Diversity is nothing new in Britain. People with different histories, cultures,
beliefs and languages have been coming to Britain since the beginning of time.
Logically therefore everyone who lives in Britain today is either an immigrant or the
descendant of an immigrant. Most of us can trace the immigrants in our own personal
histories if we go far enough back.”

So begins the book Roots of the Future published by the Commission for Racial Equality.

HOME takes its starting point from the premise that no-one can claim to be totally ‘English’.
Throughout history, other cultures have contributed both individually and collectively to this
country's economic, social, religious, artistic and technological development, yet in their own
day the activities of migrants usually went unnoticed as achievements. This is, on the whole,
still the case today and immigration is perceived as a problem.

The purpose of the HOME project was to delve deep and reveal to us all that somewhere
within most of our own family histories and lineage lays a connection with immigration and
with other cultures. Those connections define our Englishness and that definition must
therefore differ from region to region, and family to family. The project was based

in four north eastern port towns: Berwick-upon-Tweed, Battle Hill, Sunderland and
Middlesbrough.

Between July 2003 and December 2004 a team of artists working across a range of artforms
researched the history of immigration into the project towns, worked with schools and
community groups in each area and produced their own artistic responses. The project
culminated with young people, artists and experts gathering at the HOME Conference at
Gateshead’s Caedmon Hall to delve even deeper into some of these fascinating themes.

During 2004 ISIS Arts and Northern Print Studio worked with over 400 children and
young people asking two fundamental questions:

Who do you think you are? and How can we define Englishness?

These are questions that go to the core of our culture, our heritage and our sense of personal
and national identity. Through this pack we hope to ask those questions of many more children
and young people.

The information, ideas and exercises contained herein have been carefully designed to give
teachers everything they need to replicate each element of the HOME project in school.
School based HOME projects could range from a few exercises to encourage pupils to think
about the project themes to a whole term of work across every curriculum subject, culminating
in a conference, publication, exhibition and short film screening.

Finally, whilst this pack contains a wealth of ideas for exploring personal and national identity it
is by no means comprehensive. It is very likely that once you start working with these themes
you'll find new ways of approaching the subject and when that happens we’'d really like to hear
about it so that we can extend the information available to other teachers.
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Englishness an introduction

Helen Chimirri-Russell

Englishness is a term that is notoriously difficult to define. It is an uncomfortable idiom that
carries with it various assumptions about belonging, sanguinity and the permeability of
borders. The project HOME: exploring the routes of our identity seeks to explore our
notions of Englishness, make our assumptions explicit and reveal that somewhere within all
our own family histories lays a connection with other cultures. However, the project is more
than just a historic rationalisation of present demographics, it is underpinned with a curiosity
about the construction of national identity and how such constructs lead to our discomfort.

Recently there has been a flurry of events that have sparked the people of England to ask
themselves “who are we?” As the BBC invites the British population to vote for the 100
greatest Britons the news is covering government policies on international trade, immigration
and asylum seekers. As England flags begin to fly in the streets in support of rugby and
football teams there are debates about why the English don't celebrate their national saint’s
day like the Irish. As proposals are made to build tall modern buildings in the historic heart of
our national capital, disquiet continues about non-reciprocal representation in English, Welsh
and Scottish parliaments. English national identity is being blurred and destabilised in all sorts
of arenas and we need to question what our idea of national identity is based on and how
those ideas fit into the world that we live in today.

At its most basic level, a national identity is based on a group of people having something in
common like customs, values and ideals. The belief that common traits are the root of a
strong national identity assumes that difference will erode that strength. However, when we
drink our tea and put up our Christmas trees we take for granted the vibrancy that international
cultural exchange brings to our lives and the fact that common values are continuingly
evolving. We must recognise that we cannot continue to define narrow remits that dictate
Englishness or continue to see cultural diversity as fragmentation and competing tribes.

That being said, the more superficial common traits that a nation shares like national food,
dress, religion and language, are symbols of a nation’s sovereignty in an ever-homogenising
globalised world. They mark a nation out as distinct from the dominant neutral. However, the
leading role that English culture has played, and continues to play, in defining international
standards has hampered the ability of the English to participate in one of the core components
of contemporary national identity construction.

Other commonalities that underpin national identity are the great innovations or achievements
in culture, science, politics or athletics that a nation can rally behind and be proud of as a
shared experience. The British Empire has long played a central role in English national
identity. Nevertheless, in a post-colonial socio-political climate that has been unquestioningly
shaped by the oppression and discrimination of the far-reaching institution, and with the
growing recognition of the validity and importance of all cultures, it is difficult to find where it
fits into a concept of Englishness.

National identity is also often defined in opposition to the “other”. So, even though it may be
hard to pin down those special traits that people of a nation have in common, tales of national
history and the legacy of colonialism have left a residue of ideas about how the English are
located within a global context. As people and goods move relatively freely around the world
and differences and hierarchies are proven to be arbitrary these oppositions become eroded,
further destabilising the notion of Englishness.



In short, definitions of Englishness tend to be uncomfortable because they follow old models
of national identity that don't fit in with the realities of our world — past or present.

A designation that relies on a discreet, homogeneous land that is opposed to a distinguishable
“other” does not fit with the reality of England. Also, understandings of national pride and
identity jar with the position of dominance and — in its sanitised form — neutrality that England
occupies from the local to the global scene. We need to find a definition of Englishness that
does not exclude people who consider themselves to be English and we need to celebrate
the England that is, not the England that never was.

Discussions about Englishness need to continue and be brought out into the open so that
assumptions about who belongs and why can be revealed. We have to question the link
between socially constructed borders, genetics and identity and need to recognise that
people move around and always have.

HOME creates a space for people to unpack overly-simplistic concepts of national identity
that disregard the current socio-political environment and also the complex history of England.
It breaks generalisations down to a personal level where the diversity of the past is incarnate
in each one of us. It ceases to be only about anonymous groups in the past and becomes
about our friends and family in the present. It allows space for everyone to come to terms
with their own understanding of Englishness alongside other definitions.



Home Bettina Gracias

As a mixed race child of Austrian/Indian ‘immigrant’ parents, born in Austria and raised in
London, the issue of ‘home’ is close to my heart. To someone born and bred in this country
‘home’ is probably either quite simply the place where you live or the house you grew up in, if
your parents still live there. For someone like me ‘home’ is a more complex and multi-layered
concept. ‘Home’ is both where | live and my parents’ house and much more. London is my
home but England isn’t. Not being English, despite being brought up here and having a British
passport does not make England home. Both Austria and India represent facets of feeling at
home, in relatives’ houses that | know from childhood holidays, certain smells or foods which
evoke nostalgia, idiosyncrasies of language or a particular sense of humour. Even a different
aspect of oneself that emerges in different environments is never whole without them all.

With all the media hype and publicity concerning ‘migrants’ people can mistakenly be lumped
together in one camp both literally and metaphorically. The reason | put my parents’
description as immigrants in inverted commas was because it felt alien and demeaning to use
that word. That feeling of resistance in me reflects, | think, an unfortunate political and social
current climate. By labelling my parents as such | feel as though | am removing their
humanity, their uniqueness. This is what the media does to immigrants, human beings every
day. When one is labelled one becomes other, separate, different, categorised as a part of
rather than whole. This enables people to step back with filtered glasses that block out the
humanness of us all. It enables people to view others as ‘numbers’, ‘leeches’, a ‘problen’.

When | walk down the streets in my local area and | hear different languages, see people from
all over the world, see food that | don’t recognise in the shops, | feel excited, alive, the world is
on my doorstep and it feels like an adventure. But not everyone feels that way: why? | heard
a white English woman speaking about being on a bus one day where no-one spoke English
and she felt lost, in fear and certainly not at home. She said she wasn'’t racist but she felt like
a minority in her own country: why? For once she saw herself as other but in her own home
and surely that's not right. | have heard of people leaving cities, going to smaller country
towns because they felt their children were being swamped by others, other cultures, other
religions, losing their sense of Englishness. I've heard of people being outraged by the idea
that other religions from other countries can carry equal, if not greater weight, taking away
from Christianity surely that’s not right. The cry is, we’re not racist but that doesn’t mean we
should release our Englishness, be drowned or swamped in otherness, not know who we are
anymore.

The problem is what is Englishness? These very people who feel lost, fearful or outraged,
where do they come from? Where did this religion they are so eager to protect begin? From
whence did this language they are so keen to hear around them emerge? Look in any English
dictionary for the route of a word, it will be French, Latin, German, Greek, Urdu or even
Sanskrit. Think about the story of the Bible, the history of Christianity. Where did it come
from? The Romans, colonisers of this very land. The very ‘Englishness’ that people are
fighting to protect when dissected and analysed has no roots in England at all. Even the
national drink, the great British custom, the comforting cuppa, originated in China.

The essence that some people are so afraid of losing is not the pure essence of this land and
its people that sprang from an indigenous fountain whose very source is now being
threatened. What constitutes ‘Englishness’ now is an amalgamation of thousands of years of
the assimilation of immigrant culture, language and religion. What would we have without it?
Some apples and oats maybe. No tea or coffee or chocolate. No potatoes or tomatoes or
oranges. No pizza, pasta, sweet and sour or even the national favourite: chicken tikka
marsala. Quite frankly if Britain had not been enriched by immigrants for the last thousand
years the natives would have left or died of boredom.



Learning that we are all ‘other’, that ‘Englishness’ itself is made up of ‘other’ may take away
the fear. When we realise that we are all ‘other’, we realise that no-one is. If everyone whose
family came to this country through immigration at some stage in history were to follow the

order to ‘go home’ there could quite possibly be no-one left.



Jasmine Fadia Faqir

Jasmine was the answer. Whenever | had a problem when | was young | used to sit with my
mother in our garden in Amman, Jordan, under the jasmine tree to solve it. We would sit in
a cloud of perfume, surrounded by large white jasmine flowers, sipping mint tea and talking.
My mother would wipe away my tears then offer me baklava with the tea. That cleansing of
our hearts was our way of dealing with what was thrown at us; unrequited love, high blood
pressure, torture chambers, bad knees, wars civil and otherwise. The scent of jasmine,
aroma of mint tea, and the sweet milky smell of my mother were identified as home. That
physical, psychological space was my haven, my hiding place and no demon however strong
could harm there.

| would look into my mother's eyes which had witnessed the 1948 catastrophe, 1967 Arab-
Israeli war, 1970 civil war, the first and second Gulf Wars, and the War against Iraq; her eyes
which saw the pursuit of her husband and children by the secret police and are still smiling.
‘It's time you learnt how to take care of my plants when | am gone,’ she said holding the
jasmine tree with her rough hands. ‘Make sure you prune them and get rid of the dry leaves.
No water, too many dry leaves. Dilute some feed in the jerrycan and sprinkle the plants at
night, not under the heat of the sun. Then make sure you water the plants every morning.

I have built a small pond and the tap, even when they are not pumping water, drips into the
pond and fills it. So scoop the water in a plastic bucket and make sure each and every one of
my plants has a drink. It sounds easy, not that easy.” | would kiss her and say, ‘More tea,
mama?’ ‘Yes. Why not? Life is too short,” she would say and smile.

| travelled to the UK to study and while studying | was offered a job at Exeter University. So |
settled in England, and since then | have tried to grow Arabian jasmine in every sheltered spot
| could find. The corner under the main stairs got so much sun and warmth that a jasmine, like
the one | left behind, might survive. But despite the tender care three jasmines died, and a
few others, which | bought from plant nurseries and kept indoors, died too.

In 1994 | moved to the North East. To ward off the cold and the foreignness of it all | began
looking for jasmine trees and trying to grow them in my garden. | was given many cuttings,
but none survived in the most sheltered of corners. Whenever | dug a dead jasmine out my
sense of displacement and homelessness deepened. | realised then that my pursuit of
jasmine was at one level a pursuit of happiness and an attempt to locate myself. But jasmine
was not the answer and happiness can only be experienced in retrospect. Although my
search for jasmine seemed futile it helped break the ice and instigate many conversations on
where to find jasmine and how to grow it with my English friends and neighbours. It was a
dialogue with my new country, England, and its people. Slowly my search for jasmine became
widely known through a radio programme and | was sent many pots and cuttings of jasmine.
That made me realise that English people are not all the same, and that many really cared
about my sense of alienation and loneliness among them.

This dialogue with my country of adoption continues, but sometimes | feel that my generosity
and enthusiasm get misinterpreted. Some expect to be generous back while others become
suspicious. | am an Arab immigrant, and if | give you a jasmine | want to give you part of the
haven | had left behind and create some happiness in your heart. You don’t have to give me a
flower back, or invite me to lunch, just smile if we meet and say, ‘the jasmine you gave me has
grown so much.’

Finally after a long search | found a few large jasmine trees in the Botanic Gardens, the
Cathedral precinct and in some of my friends’ houses in County Durham. | also found white
fragrant flowers in many English hearts. Few years ago a dear English friend gave me



a cutting and | planted it in the garden of my new house in Durham. It has survived and grown
into a large jasmine tree.

Luckily my mother is still able to take care of her plants and pets so | practised some of what
she taught me in my own garden. She is not here with me, and baklava is hard to find, but
sometimes | sit in the shadow of my jasmine tree, sipping mint tea and talking to my English
neighbour. While talking about the weather and the difficulty of growing roses, | can feel my
heart being cleansed. So Durham is now my alternative ‘home’, a place as good as any to
pursue meaning, and to think about the past. Jasmine is the answer. Happiness can only be
experienced in retrospect.

There are real and imaginary homelands, then there are homes constructed in retrospect,
then there are desired homes, then there are psychological homes, then there are final
destinations, where the tiled floor is always covered with large white jasmine flowers and
where the eternal hands of my mother wipe away the tears of a young girl. Clouds of
perfume, mint tea, and an ever-beating heart, all held in a medium which beatifies.
Jasmine everywhere.






Project themes

The questions that lie at the heart of HOME are:

Who do you think you are?

s

fiowe How can we define Englishness?

From these central questions run hundreds of possible avenues for enquiry, from the practical
to the philosophical.

The following pages contain a number of exercises that can be used to introduce pupils to the
project and its themes. They have been devised to spark curiosity and lead into the bigger
project suggested in the later sections of this pack.

The following questions serve as useful touchstones throughout the project:

Am | English?

Where is home?

Is home a place?

Where am | from?

What are my roots?

What is my heritage?

What makes me feel at home?

Can we have more than one home?

Are you proud of your country’s history?
Can we come from more than one place?
Is there a difference between being English and being British?

If I had to leave my home what would | take with me and why?
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Home is .....

This is the first exercise we did with younger groups in order to get children thinking about
what it is that makes a home a home. It sounds like such a simple question but we so often
take for granted the things that we rely upon most. We broke each class down into 4 or 5
groups and provided each group with pens and a big sheet of paper. We then asked them to
write words on the paper that made them think of home and prompted them to think about
sights, smells, sounds, feelings, people.

When the groups fed back their answers there was of course an assortment of playstations
and TVs but more surprising answers, even from the youngest groups, included: safe, where
your family are, warm, where you can relax, where you're loved no matter what you do etc.

We then took some time to explore some of their answers. If they woke up in the morning and
the TV were gone, would it still feel like home? What if their family were gone? Is the TV for a
symbol of shared experience? Is it important that they have the same shows on their TV that
everyone else has on theirs? If they woke up one morning and had French programming
instead of the BBC etc would they feel less at home? Would they feel less a part of a shared
experience back in the playground?

Below there is the Collins English Dictionary definition of ‘home’, some of the ways in which
we use the word can help inform our understanding of what a ‘home’ is supposed to be:

1. the place or a place where one lives: have you no home to go to?

2. a house or other dwelling. 3. a family or other group living in a house or other
place. 4. a person’s country, city, etc, esp viewed as a birth place, a residence
during one’s early years or a place dear to one. 5. the environment or habitat of
a person or animal. 6. the place where something is invented, founded, or
developed; the U.S. is the home of baseball. 7. a building or organisation set up
to care for orphans, the aged etc. 8. sport, one’s own ground: the match is at
home. 9. the objective toward which a player strives in certain sports: an area
where a player is safe from attack. 12. NZ informal/obsolete Britain esp England.
13. a home from home. A place other than one’s own home where one can be
at ease. 14. at home. a. in one’s own home or country, b. at ease, as if at one’s
own home. 15. at home in, on or with, familiar or conversant with. 16. home
and dry (Brit informal) definitely safe or successful: we will not be home and dry
until the votes have been counted. 17. near home concerning one deeply.

18. Of or relating to or involving one’s home, country etc; domestic.

Next we asked the group to tell us the address of the school starting with the class name. We
would get the class to offer every possible layer of detail and didn’t stop until they reached the
Universe. We then set a chair up in the centre of the room and explained to the class that if
we made a statement with which they agreed strongly they should get as close to the chair as
possible whereas if they disagreed strongly they should get as far away from the chair as
possible and if they weren't sure to find a space somewhere in between. We then worked our
way through the address (not necessarily in order) making statements like: The Universe is
home, Europe is home, England is home etc.



Am | English?

We found this exercise really useful for introducing the complexities of nationality and ‘where
people are from’ to students of all ages.

Worksheet one is a letter explaining one person’s dilemma over where they are from. It may
seem like an implausible history but it is based on a real person. You could replace the letter
with one of your own.

As facilitators read out the letter they would pause after each new point to ask ‘Are they
English?’. Usually groups would start out fairly definite in their answers and get less certain
and less unified further into the letter.

There is no end to the questions that can come out of this exercise and there are no absolute
answers. Here are a few sample questions to help when guiding discussion:

[ What assumptions were made at the beginning of the letter?

@ Is where we are from determined by where we were born or where we have lived?

[ If someone lived in one town until they were 7 and then moved to another town and lived
there for 7 years which town would they be from? What about if they lived in the second
town for 14 years?

B Is the place we are from home?

I What entitles us to say we are from a certain place?

I What entitles us to call a particular place home?

B Is there a definitive answer or does it come down to choice?

@ If it comes down to choice does our answer depend on who's asking the question?
(i.e. if the writer were holidaying in America and were asked by an American where they
were from they might say England, but if they were in Spain and wanted to fit in they might
say Spanish. If the question were posed by their next door neighbour in Newcastle they
might say Bournemouth etc.)

@ Does where we feel we are from depend on whether we feel we are like other people

there?
[ Can we feel at home if we feel different?

What’'s in a word?

English is a common enough word, as are England, British, Britain and United Kingdom. But
what do we really mean when we use these words? Can there ever be just one definition?

It will be useful for students to have a glossary of these terms as they begin to think on the
broader themes. Worksheet two offers the Collins English Dictionary definition for a number
of words pertinent to HOME. This is not a comprehensive list and could be expanded to suit
the age and ability of each class. Next to the dictionary definition there is also space for
students to add their own definition.

These definitions could be based on a popular understanding of a particular term or could be
satirical in nature. For example one definition of the English language could be ‘an ancient
dialect of American’. Alternatively they could use a quote such as Napoleon’s famous
definition of the British as “a nation of shopkeepers”. It might also be useful to think about how
the United Kingdom for instance might be perceived and therefore defined by different people.
A Scotsman'’s definition of the United Kingdom may differ, in tone at least, from that of an
Englishman.



For younger students this task will deal in geographical and political facts on the one hand and
recognising (and possibly debunking) stereotypes on the other.

As older pupils search to find their own definitions of Englishness and Britishness (interestingly
there isn't even a word for the collective personality of people from the United Kingdom) the
guestions raised could form the basis for an exploration of the history, politics and ideology of
England, Britain and the United Kingdom.

Helen Chimirri-Russell’s article at the beginning of the pack touches on Englishness vs
Britishness and there are a number of links in section 3 to web sites that explore ‘English
nationalism’ as an essential part of national identity against a Britishness that includes
Scotland and Wales. There are also a number of books detailed in the bibliography that deal
with exactly these issues.

Key questions here include:

@ Does Britain represent the English, Scots and Welsh equally?

@ Does our sense of Britishness include an equal composite of Welsh, Scots and English
characteristics or does it emphasise one over the others?

I Is it more difficult for the English to establish an identity separate from Britishness
than it is for the Scots or the Welsh? And if so, why?

@ Why are there British, Scottish and Welsh national anthems but none for England?

National Identity Card

There is a photocopiable template for a national identity card (worksheet three).

The Identity Card, which bears an outline of a St George’s Cross, is a space wherein students
can express and explore ideas about their national identity and Englishness. They could use
collage, drawing, poetry or maybe a quote or a song to help express their ideas.

Full instructions for students are on the worksheet.



Research

The artist and writers who worked on the HOME project each undertook to research
the history of immigration into one or more of the project towns.

Each had their own methods of research and all uncovered a wealth of stories that brought
all the theory about the influence of migrant cultures to life.

The following pages are filled with tips on how to undertake this kind of research as well as
signposting some of the organisations that are out there to help.



Where to start?

The key to research is simply to start looking. There are clues to the history of our
communities everywhere. Street names can often tell a story as can the names of families
and individuals within the community. A great place to look for interesting names is in
cemeteries. Headstones can give us a valuable insight into people’s lives not just their deaths.

Another interesting starting point for research can be the origin of locally based companies.
The investment of Nissan in their Sunderland factory for instance both reflected and
reinvigorated a long-standing relationship between Sunderland and Japan. This commercial
relationship between a western town and an eastern country inevitably resulted in

personal relationships between their inhabitants which will continue to have an impact on the
demographics of both areas long after any commercial relationship.

Living memory is another incredibly valuable resource when starting out on an investigation.
Children can be encouraged to ask parents, grandparents and neighbours about how their
town and the wider region have changed in their lifetime. This could be expanded into an oral
history project with pupils recording or otherwise documenting these memories to build up

a history of their town.

The buildings that surround us can also tell us a huge amount about the history of an area
as well as contemporary influences. What do the buildings in your town look like? Are there
a variety of styles? Can pupils see international influences on the architecture of their
surroundings? There is a full section on exploring architecture in the Conference section

of this pack.

To research into the wider impact of other cultures on our lives we need only to look at the
details on food packaging, or labels on our clothes or toys.

Family trees

It is a fact that most people, if they go back a few generations, can find some link with
migration within their own family. Each member of the class can produce a family tree by
interviewing their parents for the relevant information and these combined family trees will
provide a vast amount of information about the evolution of a town. However if there are
children in the class for whom such questions at home would be sensitive they could be asked
to draw up a family tree for someone in the public eye instead — Prince Harry for instance.

Further valuable information can be found in Archives Services and records offices across
the country.

Museums and archives

Many museums keep artefacts and information relating to local history.

Even a local history museum however doesn't display everything they can find from the past
of an area. Curatorship involves choosing what should be displayed to represent a particular
subject. When looking around exhibitions ask students to consider how the past has been
represented. Why have certain artefacts been chosen? Are there any obvious omissions?



There may be information in the stores rather than on display that could help your research
so it's worth calling before making a trip to see if it's possible to access the most relevant
information.

Archives are the records generated by an organisation, a family or an individual in the course
of its daily activities, and which have been preserved either because of their continuing
importance to the organisation, or for their broader historical value. Records are sources of
information in any format including paper, photographic, film, sound and electronic. They can
be of any age.

For more information on archives across the region contact NEMLAC on 0191 222 1661 or
visit their website at www.nemlac.co.uk.

Timeline

National and international events provide the context for local and regional development.

As you are researching you could record your findings on a large timeline taking the whole
length of one classroom wall. On one side of the line record national and international
developments in immigration, on the other side chart the very personal stories uncovered by
research.

To get you started the two timeline worksheets contain a whistle stop tour of England’s history
with specific reference to events that have influenced or been influenced by migration. It is not
a comprehensive list but is rather designed as a starting point that will complement your own
research.



Visual Art

Visual Artist Farhad Ahrarnia spent 18 months immersed in the HOME project.
During that time he researched the history of immigration into each of the four project towns,
worked with schools and produced two exhibitions in response to his findings.

The exhibitions took place at Gateshead’s Shipley Art Gallery and Bessie Surtees House
in Newcastle.

This section is based on the work Farhad did in schools as well as offering suggestions
for mounting your own exhibition.



Doll’s houses

Walk through any large English town and you will find areas of mass produced housing. Often
these will be terraces originally built by industrialists for their workers, or, increasingly family
homes built by developers. Within each of these conurbations there will be little variation from
house to house, with each street having been built to one design. However, inside each house
will be entirely different — this personalisation is one of the factors that distinguishes a house
from a home.

The way in which we choose to decorate and furnish our homes can speak volumes about
who we are, how we see ourselves and how we want to be seen by others.

At one time the decorations and furnishings in most people’s homes would have been heavily
influenced by where they lived. Before the invention of synthetic dyes in the early 19th century
for instance only colours pertaining from domestic dyes would be available to most people. In
Mexico where the cochineal insect is indigenous, reds were prominent. In England blue has
always been readily available initially from the indigenous wode, and later because of
England’s domination of the indigo market due to its colonisation of India. International trade
at this time was limited and its products expensive so for most people available furnishings etc
were also limited to those that were made and sold locally.

However, we now live in a culture where most colours, fabrics and furnishings are available
and affordable all over the world. In addition to this technological advances such as air
conditioning and central heating have removed many of the practical necessities that had
previously impacted on design in different areas.

Now people have far more choice in how to decorate their homes, so interiors have become
more of a mode of individual expression than of collective cultural identity. Having said that,
globalisation has also led to the emergence of multinational chains of stores selling interior
products. A huge number of homes across England and the world are furnished and
accessorised by IKEA. Will an IKEA kitted house in England look English? Or Swedish?
Or neither?

Farhad took a doll's house carcass into each school and worked with students to decorate
and furnish the interiors. Participants were asked to think about items in their own homes that
they felt represented their family and to pick up two of these to share with the rest of the class.
As a group participants then explored the origins of these items to build up a sense of the
cultural origins of their everyday surroundings (tea from China, Japanese built electronics etc).

Participants then made wallpaper, curtains, flooring, furniture and appliances for their doll's
house. The idea behind running the doll's house part of the project in each school was that
we would end up with 4 houses that looked identical on the outside but different on the inside.
They could then be displayed at exhibition representing a ‘typical’ English street and all its
differences under the identikit veneer.

We asked the students whether they thought houses made by participants in other towns
would look the same as theirs. And how and why they might look different. This could be
expanded to consider other countries as well.

NB: We were fortunate to be able to use doll's house construction kits, but the shell could
easily be made from cardboard boxes.



Mixing fabric - patterns, textures and uses

There are many textiles throughout the world that represent particular cultures. The various
tartans of Scotland, the embroidered silks of India and the pinstripe of a classic English suit
are just a few examples. By mixing elements of these fabrics we can represent the mixing of
cultures in the wider world. The same effect can be achieved by using patterns associated
with one culture to make items associated with another. Examples include the use of very
traditional British Harris tweed on Nike trainers (that actually happened a couple of years ago),
a pinstripe Kkilt, or Indian style embroidery on tartan.

When set the task to mix and match as above students can create designs on paper or,
depending on the age, skill level and available resources, actually make their designs into
reality. Older students could also think about the political statements of various combinations.
What reaction might they expect for instance if an Englishman walked into a small village on
the Scottish borders wearing a pinstripe kilt?

Colouring books

Colouring books can be found all over the world. Farhad Ahrarnia had been given colouring
books as a child and the images therein were the same traditional western European images
found in colouring books all over the world: a bucket and spade, turreted castles, ball-gowned
princesses. These images can be seen to represent a particular image of England and are
distributed to children the world over.

During the project we asked participants to come up with their own designs for a new colouring
book that would more accurately represent their England to the rest of the world. Images
produced by KS2 students could easily be mass photocopied, collated into working colouring
books and distributed to KS1 classes for use.

There is a section on the HOME website that features virtual colouring in. Younger students
can colour in words and images on line and print off their finished art works. To play visit
www.homeproject.org.uk.

Quilts

For this exercise you'll need a large selection of fabric swatches and someone to sew them
together into the finished quilt (we found a quilters’ group that used the school hall for their
meetings).

Each child was asked to pick a piece of fabric that they felt represented them or their culture.
They could bring in fabric from home or choose from the pile of swatches. Each swatch was
then cut to the chosen size and shape for the quilt (hexagons are traditional but squares work
just as well and are easier to cut). The size will depend on how many children are taking part
and what size you would like for the finished quilt. Each child then personalised their piece
with their name by sewing or writing with fabric paint. Together the group chose one fabric for
the border and back — this could be something completely neutral or something that represents
all the children, for instance a fabric similar to that of their school uniform. Finally all the
pieces were handed to the quilters’ group to be sewn into the finished quilt.

Other artists: In section 3 you will find a guide to other artists whose work touches on the
themes of HOME. This may prove a fruitful area of exploration for older pupils.



Film maker Emily Barber was commissioned to make two short films for the HOME project.

A Short Film About Englishness is an introduction to the themes of HOME, which
deliberately presents a stereotypical view of what it is to be English. Pupils were shown the
film on their first meeting with Emily and afterwards were asked what they thought, and
specifically whether they agreed with her representation of Englishness. Invariably they did
not. From this starting point pupils then set out to show Emily where she’d gone wrong by
helping her make another, more realistic movie.

The result was a second film entitled Green, Green Grass of Home which focussed on
the four project towns and was devised by and featured the pupils themselves.

Both films are on the CD included with this pack and the following pages offer guidance on
using the films in class.

If you have any budding Spielbergs in your class (and access to digital video equipment) you
could make your own short film about Englishness. The section entitled Over To You features
tips on how to construct a short film. Even if you don’t have the equipment you could still work
with your class to make a storyboard (words and images describing what your film would be
like if it were made).

The exercises in this section could also be used as stimulus to produce magazine articles,
radio programmes or audio installations.



The following questions could be used as starting points for discussion after watching the two
films:

A Short Film About Englishness

Do you agree with this portrayal of Englishness? If so, why? Or if not, why not?

Is the man with the umbrella and bowler hat a ‘typical’ Englishman?

Is anyone else in the film a ‘typical’ Englishman?

The German student Anna says he is what she would expect a typical Englishman to look
like. Why might she think that?

Are any of the stereotypes true? Do a quick survey of the class:

How many pupils have a relative that dresses like the man in the film?
How many pupils have a roast beef dinner on Sundays?

How many pupils live in a castle?

How many pupils drink tea?

How many pupils have relatives that drink tea?

How many pupils attend Church of England services?

If the class decide that this is not an accurate representation of Englishness, ask them to offer
alternatives. The following questions might be helpful:

B What are typical sights, sounds, smells and tastes of England?
M Is England the same all over or do different regions have different kinds of Englishness?
M Is it possible to define Englishness or is that too restrictive?

Green, Green Grass of Home

What does this film tell us about Englishness?

Is this a more accurate representation of Englishness?

What are some of the main differences between the different towns?
Is Berwick more English than Middlesbrough?

Over To You

Your class have been asked to make a film that describes Englishness for someone who has
never been to this country before. The discussions prompted by the two project films may
have given them a sense of how they would define Englishness but now they are being asked
to think about how to represent that definition. There follow some techniques for
representation. These are by no means comprehensive and pupils may find their own ways of
making their point.

Places and objects

If you had to describe Englishness with one picture that couldn’t include people, what would
you choose? Are there towns or buildings that define a culture? A particular place or a
particular style. (for the Englishman in the first film it was the seaside). Perhaps there are
objects that sum up what Englishness is all about. (the Englishman had his pot of tea). If you
choose a building that is far away (i.e. Buckingham Palace) you could still show it in the film by
finding a picture in a book or on the internet (www.google.co.uk then click on images).

People

Are there people who seem to define Englishness? The Queen, Hyacinth Bucket, Tony Blair,
Barbara Windsor, Trevor McDonald, Robbie Williams? Perhaps a teacher, or pupil, or family
member?



Sounds

What sounds let us know that we are in England? The sound of tea being poured?

The sound of people speaking English (accents and dialects)? The sound of songs and
music (the national anthem/folk songs)?

Interviews

In A Short Film About Englishness the main character interviews passers by on the
streets of Newcastle. In Green, Green Grass of Home we hear children giving
responses to interview questions (although we don't hear the questions). Interviews can
produce interesting comments from different perspectives for your film. Think about who you
might interview and what questions you might ask. Remember that you are interviewing
because you are interested in the interviewee and their answers, so don’'t make the questions
too long and complicated. Also avoid questions that can be answered ‘yes’ or ‘no’. Ideally you
should be able to use the answer in the film without having to use the question. Simple
questions to ask all interviewees could be ‘How do you define Englishness?’ or ‘Where are
you from?’

It's important to think about where you conduct an interview — you may use the sound and
images together so it's worth taking a moment to get the right setting. For instance, if you
were interviewing a farmer you could film at their farm, or if you knew your interviewee was
going to talk about the industrial revolution you could interview them in front of an old steam
train. Always be sure to get your interviewee’s consent to use their image in a film.

Narrator

If need be you can use a narrator at certain points during your film. If you do have a narrator
then think about who to use to give voice to your ideas. Their voice will make a huge
difference to your film so think hard about whether they should be young or old, male or
female, and what kind of accent they have.

Putting it all together
For a film to work it needs a structure. In this instance the structure will probably be:

a. a question is posed (‘What is Englishness?’)
b. answers are sought
c. a conclusion is reached

Try to keep these stages in mind when gathering your footage so that when you come to the
edit you have everything you need.

When editing try to think about contrast. For instance if you had an interview with someone
describing the ritual of making tea you could question this definition of Englishness by playing
the sound of the interview over an image of people drinking coffee in Starbuck’s.

Screening

Once you've made your film you could arrange a screening back to the rest of the school, or
maybe even parents. You could use this opportunity to explore the main question still further
by turning it back on your audience — now that they’'ve seen the film how would they define
Englishness?

Further viewing: There is a filmography in section 3 that lists readily available films that
are relevant to the themes of HOME.



Creative writing

Four short stories were commissioned as part of the HOME project, one for each project town.
Each of the writers researched the history of immigration into their allocated town and used this
research as the basis for a story.

Section three of this pack offers a whole range of avenues for research, which could uncover
great material for creative writing. All participants in the HOME project spent

considerable time researching and discussing the wider project themes before putting pen to
paper in order that they had a wealth of ideas and information to inform and inspire their
writing.

We also found that asking participants to start asking their own questions around the project
themes was a great way to trigger creative writing. They could explore the questions that they
were asking themselves through any of the techniques in this section. Some questions were
general (What makes Britain great?), some specific (Why does Ryan Giggs play for Wales?),
some even challenging (Is it important to me to ask these questions?), but all led to interesting
writing.

The following pages offer suggestions for:

[ exploring the project themes through creative writing and
[ compiling a book that draws together all project work.



Stories

If you and your class have been researching the history of immigration into your local area you
will no doubt have unearthed some interesting facts. The writers on the HOME project used

their research to inspire short stories about their towns. Perhaps there are the bare bones of a
story already amongst your research — some facts that need some flavour to bring them to life.

In order to write a story you will need four things:
B Characters

B Environment

@ An event or series of events

B A narrative device

Characters

You can find a character by asking a series of questions. Of someone moving to England you
might ask:

Why did they leave their country of origin?

Why did they choose England?

Why a particular town?

What other options were available and why didn’t they take them?
Was it easy to settle into a new country?

Did they leave family behind?

What did they look like?

Who was the first person they met on arrival?

The Environment

Once you have a character they need a world in which to live. Again you can ask a series of
questions:

[ What was the world/England/the town like in the year your story is set?

What kind of smells were in the air?

What kind of clothes did people wear?

How did people speak (see language section)?

What was considered normal or polite behaviour?

The answers to these questions will probably be part research and part imagination.

The Narrative Structure

This is one for the older students. Think about who is telling the story and why. Will the
reader be engaging with a third person narrator or will the Italian be telling his own story?
Does the narrator know the whole story even at the beginning or does he discover the story at
the same time as the audience?

Pulling it all together

If you are working with YOUNGER PUPILS you could develop the story as a group. Sit the
class in a circle and start with the character. Children can act out different elements of the
character i.e. demonstrating how they walk and what they sound like. When exploring the
environment you could get the class to walk around the room pretending they’re in the world of
the story, gradually tell them more and more about the town at the time so that they can react
to the changes. Once you have these elements you can help the entire class to devise the
story. Back in the circle each child in turn adds a sentence to the story.

Obviously OLDER PUPILS will be able to pull the story together by themselves once they
have started asking and answering the questions. Depending on the level of ability the
characters, environment and story could still be developed by the whole group before the
stories are put together and written up individually.



Poems

National Anthems

Nearly every country in the world has a national song — a national anthem. But not England.
Scotland has ‘Flower of Scotland’ and Wales ‘Land of My Fathers’. But when it comes to those
official ceremonies that require an anthem to be played, England can only produce ‘God save
the Queen’ the British national anthem. So when England plays Scotland at rugby or football
or any other major sporting event the English team stand to attention to a song that also repre-
sents their opponents.

Over the years many people have suggested the adoption of a new national anthem for
England and the most common contenders are ‘Jerusalem’, ‘Rule, Britannia’ and ‘Land of
Hope and Glory’. The choosing of a new national anthem goes right to the heart of how
the English define themselves. To choose a song the lyrics of which encapsulate the spirit
of England is no small task. Strange then that the main contenders were all written when
England was a major imperial power and the strongest country in the world, when women
couldn’t vote and the majority of the land was still covered with green fields and when the
monarchy was a powerful institution respected by the majority of subjects. Can a song that
was written to reflect England’s past really reflect the world we live in?

Comprehension

The words to the national anthem as well as ‘Jerusalem’, ‘Rule, Britannia’ and ‘Land of Hope
and Glory’ are on the CD Rom included with the pack. What do these songs tell us about what
England was like, or rather, what England wanted to be perceived to be like when they were
written?

Research

The lyrics to ‘Jerusalem’ are taken from a poem by Blake. Are there any poems by more
modern writers that could stand as England’s national anthem? (The canons of recent poet
laureates might be a useful place to start looking.)

Composition

Write a poem for use in a new national anthem. Consider the following points:

[ What is it that the English most want to celebrate about England?

@ A national anthem needs to be rousing, to make us feel good about ourselves

[l To be effective, an anthem has to be based in reality or it won't ring true.

Imagine that this will be put to rousing music so it needs to have a strong, regular meter that
will lend itself to a strong, driving beat.

Haiku

With their minimal 17 syllables haiku are great for distilling thought. A haiku has three lines,
the first with 5 syllables, the second with seven and the third with five again. Get pupils to
answer the core questions of ‘where are you from?’ and ‘what is englishness?’ in haiku.

Place poems

The whole class can work together to write a poem about their town. Ask the whole class to

think about the town, about the sights and sounds and smells, about the people they see and
the places they play. Each contribution need only be a few words long, a snapshot (“bridges
over the Tyne” or “seagulls diving for bread” or “Mrs Smith smiling”.) Write each contribution

down on a separate piece of paper and depending on the age of the class involve them to a

greater or lesser extent in placing the individual lines in an order that works syntactically. For
all their simplicity these poems can be very evocative, painting a very personal picture of the

town as seen by its inhabitants.



Language

When writing stories or poems it is important to think about the language used. All language is
constantly evolving. Most languages now spoken across Europe, the Indian sub-continent and
even parts of the middle-east share a root in Pan-Indo-European, a family of languages found
across the land mass. Like all European languages what we now recognise as English has
developed over thousands of years from this common root and a wide variety of other sources
and influences, hence the language is full of words also found in other languages including
French, Latin and Danish.

Even within England each region has a different accent and in some cases a different dialect
in part because over history different settlers have colonised different regions.

The Angles and Saxons brought with them to Britain a language, which had a particularly
significant impact on the development of modern English. Over the centuries that ancient
Anglo Saxon language changed beyond recognition with the gradual introduction of Latin,
Norman-French and other foreign influences. Today the only part of England where the
original Anglo-Saxon language has survived to any great extent is the North East. Here the
old language survives in a number of varieties. It is from the ancient Germanic and
Scandinavian language of the Angles that the unique local dialects of Northumberland,
Durham and Tyneside, all primarily owe their origins.

Distinctively Tyneside and Northumbrian words are more than 80 % Angle in origin, compared
to ‘standard’ English, where the figure is less than 30 %. Standard English words are
predominantly of Latin origin because modern English derives from the dialects of southern
England, which were continuously influenced by the Latin and Norman French favoured by the
educated classes of Oxford, Cambridge and London.

Many old words and phrases commonly used in the old works of Chaucer and Shakespeare
which are no longer used in other parts of Britain have survived as common usage in the
North East. For example, on Tyneside ‘wife’ is used in the same way as the Anglo-Saxons
used it - as a term for a woman whether she is married or not, while the Anglo-Saxon word
‘ald’ for old is also used on Tyneside. Thus in Anglo-Saxon ‘ald wife’ literally meant old
woman.

Sometimes words may appear to be used incorrectly, but this may not always be the case.

For example one might say ‘aaal larn yer’ (meaning I'll teach you). This is not a misuse of the
modern word ‘learn’ but rather ‘larn’ comes from the Anglo Saxon ‘laeran’, which meant ‘teach’.
Other North Eastern words of Anglo Saxon origin include ‘burn’ meaning ‘stream’, ‘hoppings’
meaning ‘fair’ and ‘gan’ meaning ‘to go'.

The unique accents of the North East are also often Anglo-Saxon in origin. Thus words like
‘dede’, ‘hoos’ are the original Anglo-Saxon pronunciations for ‘dead’, ‘house’. These old words
have survived in the North East for a number of reasons primarily associated with the region's
historical remoteness and isolation from southern England. The turbulent border history of this
region was also a major factor in discouraging outside influence.

When writing, students should make conscious choices about whether to write in dialect or in
‘standard’ English. If a story is to be based in the long past they could think about how the
language might have been different then. Alternatively, if projecting into the future, thought
could be given to how language might have developed by then and why. In a globalised
modern world will the diversification of languages be reversed and a common language
develop? The distinctive language of text messaging is already crossing over into written
language, could this mark the beginning of a new stage in the evolution of language?



Publication

A publication is a means to present the work you have been doing in class in a permanent
form to the students themselves and to their parents and the wider community. This could
take many forms. For instance you could make posters of haikus or place poems, or you
could post all the work on a web site.

The HOME project itself resulted in a printed book featuring the stories, questions and artwork
that were produced over the course of the project. You could do the same thing by either
creating a one off, beautiful handmade publication featuring a selection of pupils’ work, or
creating multiple copies of a printed version that could be printed and bound easily within
school. Either way you will need images to accompany the written work. If you have also
been working through the exhibition section of this pack then you could use photographs of
the work produced therein. Alternatively you could encourage pupils’ to take photographs of
places, people and objects that they consider to be English.

Ideally every element of any such publication should be relevant to the main questions:

B Where am | from? and
B What is Englishness?

If you produce multiple copies of a publication it may be that your local library and/or archive
would be able to hold a few copies in stock enabling you to reach the widest possible
audience. Another method of publication would be to approach your local newspaper to see
if they would run a page on the project and the work produced by pupils.



Conference

On 8th October 2004 the HOME project culminated in a conference for young people,
exploring wider issues around the project themes.

The conference, which was supported by English Heritage, consisted of keynote speeches
and workshops including:

The Built Environment
The Media

Motives for Migration
Sport and National Identity

The conference offered young people the opportunity to discuss their beliefs and ideas about
what it means to be English with both their peers and experts in the field.

The following pages contain information on how to organise your own conference as well as
suggesting some exercises for exploring subjects from the HOME conference.



Organising a conference

The purpose of a conference is to give people a chance to learn from experts and discuss with
their peers. In the context of HOME it provides an opportunity:

| for young people to share their responses to the project with their peers

@ to invite experts into the school to facilitate young people’s exploration of the themes

M to explore themes as a whole year group (or even whole school)

@ to spend a whole day working on one theme

The following organisations were extremely helpful at the original HOME conference and may
be prepared to deliver sessions in school. Please contact the organisations directly for
information.

English Heritage — www.english-heritage.org.uk

North England Refugee Service - www.refugee.org.uk

Show Racism the Red Card - www.srtrc.org

BBC Radio Newcastle — www.bbc.co.uk/tyne/tyne_people/roots/index.shtml

A conference can include keynote speeches from distinguished guests, workshops for practical
exploration, presentations by participating groups and group discussions or anything else you
might think appropriate.

Sample themes and workshops

The main themes explored at the HOME conference were:

I Englishness — Keynote speech by Helen Chimirri-Russell, English Heritage

@ The Built Environment — Keynote speech by Tim Bailey, x-site architecture

[ Sport and Cultural Identity — Workshop by Sarah Soyei, Show Racism the Red Card

@ Motives for Migration — Workshop by Reuven Fletcher, North of England Refugee Service
M Media Representations — Workshop by Yve Ngoo, BBC Radio Newcastle

This next section comprises examples of workshops or presentations that you can deliver in
school on each of these themes (for Englishness see articles at beginning of pack —
pre-conference reading material for older pupils).

The Built Environment — Keynote presentation
This task could be undertaken by one class in the weeks leading up to the conference,
culminating in a presentation to the rest of the delegates.

Organise a day when the class can go on an architectural field trip and visit the local records
office. The task is to look for clues to an area’s history in the built environment. What stories
do the buildings tell? Take a digital camera and get as many pictures as possible of the
buildings in question.

The following questions will provide useful starting points:
@ What is the oldest building in town?
0 What is/was its function?
O What does it look like?
[0 What do people in the town think of it? What do visitors think of it?
[0 Who built it and when, and how was it funded (this might give a clue as to how
the town felt about it at the time)?
M What is the second oldest building in town (questions as above)?
[ Are there any links between the older buildings and the more modern buildings in
the town (in style, or materials, or use)?
1 Are there any unusual buildings in the town? Is there a story behind them?



(] List the buildings under the following headings: defensive, political, religious,
industrial, commercial, residential. Are there themes that link buildings within each
heading such as age, durability, expense, grandeur?

[0 Are there any terraced houses? Why were they built to look the same as their
neighbour? What does that tell us about the social history of the area?

[0  Why have the buildings that have survived done so? Were they built to last? If so
why? Have they been deliberately preserved. If so why? Which buildings do we
choose to preserve? What does this tell us about what the English (or the local
community, or the town council or English Heritage etc) think is important?

Over the course of the day you will build up a visual record of the town from its beginnings to
the present day. The next task is to look for themes and analyse your findings. You may find,
for instance, that the majority of historic buildings in your town are defenses (walls, castles,
fortifications etc). It may be that several buildings are of a style of architecture typical in
another country. What would these kind of findings suggest about the history of a town?

There are architecture centres all over the country that should be able to help with this kind of
research. For a list of local centres visit www.architecturecentre.net.

Your findings along with any conclusions and a selection of images taken in the town could
then be put into a presentation format and presented at the conference.

Tourist Information

You could go to the local tourist information centre and find postcards of / a brochure for the
area you are studying. How do the images in the brochure compare with the reality of the
town? What images do they use to portray the town? What do these representations tell us
about what we value in a town, or what we perceive will attract tourists?

If the class were responsible for representing the town to the rest of the world what images
would they use? If it has been possible to collect images the class could make their own
tourist information brochures for a town, region or even for England or the UK.

Media Representations

Facts ...

Most of us are heavily influenced by the media. Whether we read a newspaper or magazine,
watch the news or listen to the radio we are constantly fed the hard facts of the news. But are
they facts? One fact we know for certain about the media is that every news corporation,
every paper, every editor, journalist and presenter have their own opinion on ‘the facts'.
Everything we read or watch or listen to has been filtered through these levels of opinion with
the facts edited until some are omitted altogether and others emphasised.

One of the most well publicised instances of media manipulation in recent years was in the
aftermath of 9/11. Most TV news reports of the attacks included footage of Iraqis on the
streets of Baghdad wildly celebrating and shouting ‘boom boom’. This portrayal of Iraqis
celebrating the deaths of thousands of civilian Americans fuelled anti Iragi hatred. However, it
was discovered a few days later that the footage was actually two years old and had been
recycled by the broadcaster.

The language used by our own tabloids can be equally misleading, encouraging prejudice by
their use of language, i.e.: "At last someone's had a concrete idea on what to do about
illegal immigrants. Fly them back where they came from in RAF transport planes."
The Sun Editorial, 24/5/02



Asylum seeker does not equal illegal immigrant. Everyone has the right to apply for asylum
under article 14 of the Universal Declaration on Human Rights.

"Refugees Will Join The Rising Number Of Criminals and Drug Addicts
Living in Country Communities"
Daily Mail 15/7/00

Whilst not explicitly stating that refugees are criminals and drug addicts the language is
ambiguous enough to encourage an association in the mind of the reader.

Task 1: gather together a selection of daily newspapers — tabloids and broadsheets — over
the course of a week. Cut out any articles that refer to asylum, refugees, Englishness, cultural
identity or national pride. Students can compare the different standpoints in each paper and
the language used therein. How do different papers represent the facts? This can be taken a
stage further by researching the explicit political affiliations of each paper and finding out who
owns them. George Orwell said that he who owns the past owns the future. Who owns the
news?

Task 2: give each member of the class a copy of a short story (you could use a simple fairy
tale or an extract from a class text). Their task is to write a newspaper account of the story
using only the facts they are given. Each student should choose a particular perspective from
which to write their article and edit and colour the facts as appropriate.

For example you could have a news report of the incident involving Goldilocks and the Three
Bears written for a pro-bear paper, and another account of the same story written by a pro-
human journalist. Display all the articles so that students can see how easy it is to write
completely contrary articles based on the same set of facts.

... and fiction

Just as influential as news programmes can be fiction, entertainment and drama. Do soap
operas or sitcoms for instance simply reflect society? Or do they also influence it? It may
seem unlikely that EastEnders or Friends can influence our beliefs but fictional accounts have
had wide spread influence in the past so it stands to reason that they may do now, particularly
in a world where virtually every home has a television.

Example: most people’s belief that Richard Il had a hump and a withered arm is based on
Shakespeare’s depiction despite there being no genuine historical evidence.

Task 3: pick a person, subject or place - contemporary or historical - and ask the class what
they know about them/it. Once they have a list start exploring where they got their
information. What sources are accepted as fact? Does the depiction of New York in Friends,
for example, influence our perception of the city?

Motives for migration workshop.

Migrant cultures have played a significant role in the development of what we think of as
‘English’ culture. Despite this we remain a culture that seems to resent the arrival of ‘out-
siders’. Recent world events have created a perceived increase in the number of refugees and
asylum seekers in our cities. The North of England Refugee Service delivers workshops like
the one below designed to ease integration of refugees into British society by exploring the
motivations of people seeking asylum away from home.

Brainstorming the word “Refugee” or “Asylum Seeker”

B In groups of four or five ask pupils to write down any ideas that come into their
minds when they hear the words ‘refugee’ and ‘asylum seeker’

I Retain the sheets and look at them later in the session



A look at the facts

B An asylum seeker is a person who has left their country of origin possibly because of war
or human rights abuses, has applied for recognition as a refugee in another country, and
is awaiting a decision on their application. Under Part VI of the Immigration and Asylum
Act 1999, the term asylum seekers includes people who claim that their removal would
breach Article 3 of the European Convention of Human Rights that prohibits torture,
inhuman or degrading treatment or punishment.

@ The 1951 Convention relating to the status of refugees defines a refugee as "a person
who owing to a well-founded fear of being persecuted for reasons of race, religion,
nationality, membership of a particular social group, or political opinion, is outside the
country of his nationality, and is unable to or, owing to such fear, is unwilling to avail
himself of the protection of that country". A person is granted refugee status only if they
meet the criteria laid down by the 1951 Convention and their asylum claim has been
accepted by the Home Office. A person with refugee status is given indefinite leave to
remain (ILR) in the United Kingdom.

I Article 14 of the Universal Declaration of Human Rights states that “Everyone has the
right to seek and to enjoy in other countries asylum from persecution”.

M Further information on the background to asylum, the Geneva Convention, asylum
statistics, the Universal Declaration on Human Rights and the true stories of two asylum
seekers can be found in the ‘motives for migration’ folder on the CD Rom included with
this pack.

Agree/Disagree

M Having explored some of the facts of asylum set up two points in the room with agree/
disagree written on flipchart paper

[ Look at the notes from brainstorming and ask young people to read out some of the points

[ Ask the groups to move to one of the points in the room depending on whether they agree
or disagree with the point raised

Circle of Life

Get each student to draw concentric circles on a piece of paper

In the centre circle ask the students to write the most important thing to them in their lives
e.g. Family, PS2, football team etc...

From the centre repeat this through each circle to the end of the paper

Ask the students to cross out/remove one of the rings from their sheet of paper

Ask them to visualise what life would be like if they had to leave their homes or just simply
live without that thing (family, pet, football team) in their lives

This is the life of refugees and asylum seekers across the world.

When examining motives for migration it might be useful to look at emigration as well as
immigration. Thousands of people leave England every year. They too are immigrants in their
new homes yet we tend not to think of English people in those terms. There are areas of
Spain for instance that are populated almost entirely by English expatriates (a word that bears
some exploration itself). It is a cliché that these communities create a little piece of England in
a warmer climate with many of these settlers not learning Spanish, and introducing English
customs. There are English and American schools all over the world where children of English
emigrants are taught traditional English subjects in English. Where these schools have a
religious denomination it is almost always Christianity. You could ask the class how this is
different from immigrants in the UK. Do such communities give an accurate representation of
England to the rest of the world? Are there acceptable and unacceptable reasons for
migration? Is there one rule for us, and another for the rest of the world? One rule for the
east, and another for the west?



Additional resources

Visual Arts - further viewing

The work of the organisations and artists listed below is particularly relevant to the themes of
HOME. Wherever possible details of where to see the work or find further information have
been supplied. It's also well worth checking the programmes of local museums and galleries
for relevant exhibitions. This listing has been compiled by Judith King, renowned curator and
HOME project advisor.

Arts organisations

inlVA

inlVA creates exhibitions, publications, multimedia, education and research projects designed
to bring the world of artists from culturally diverse backgrounds to the attention of the widest
possible public. Anchored in the diversity of British culture and society inlVA engages with
culturally diverse practices and ideas, both local and global. Based in London, inlVA has
special resource packs for schools and has a library and project space open to the public.
www.iniva.org.uk

Autograph

The Association of Black Photographers is a key photographic production bureau. Soon to join
inlVA in a new, purpose built lottery funded building it will house a library and resource centre.
Autograph has an on line shop where publications relating to HOME issues can be bought.
www.autograph-abp.co.uk

Mongrel

Mongrel is a mixed bunch of people, machines and intelligences working to celebrate the
methods of a motley culture. They make socially engaged culture, which sometimes means
making art, sometimes software, sometimes setting up workshops or helping other mongrels to
set things up.

www.mongrelx.org

My Life My Future

A British Council project that provides young people across the world with the means to
explore together issues related to identity through photos rather than through words.
www.mylifemyfuture.org

Artists

Yinka Shonibare

Yinka Shonibare is a painter, photographer and installation artist, whose art is influenced by
both the cultures of Nigeria, where he grew up, and Britain, where he studied and now lives.
His paintings and his sculptural installations make extensive use of dyed fabrics, which
became popular in West Africa after independence. But many of these textiles betray
Indonesian influences, are manufactured in Holland and are purchased by the artist in Brixton
in south London. The complexities of nationality and identity, of history and ethnicity, post-
colonialism and today's global economy, form the intellectual and aesthetic arena in which
Shonibare works.

www.yinka-shonibare.co.uk

http://www.tate.org.uk/britain/turnerprize/shonibare.shtm

Nicky Bird

Nicky's work concerns the theme of hidden histories of specific sites, investigating how - and
why - they remain resonant. Starting with artefacts found in archives and collections
connected to a site, the final results incorporate new photography with oral histories,
genealogy, and collaborations with people who have a significant connection to the original
site.

www.nickybird.com
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Hew Locke

Hew mixes personal and everyday iconography to represent his view on the global
commaodification of culture. In almost every home there is an ethnic nic-nac, a little bit of India,
China or Mexico - no corner of the globe is untouched. Born in Edinburgh, Hew Locke spent
his late childhood and adolescence in Guyana, moving back to England twenty years ago.
http://www.hewlocke.dabsol.co.uk/

Maria Amidu

Since 1998 Maria Amidu has been producing works in which narrative, memory and archiving
play a central role. Her work questions the process of documentation and the mechanisms we
use to preserve histories. She is concerned with the subjective element of recording that
invariably remains hidden in the mapping of a wider, authoritative history, and endeavours to
make works, which somehow excavate and reveal other stories.
www.dareonline.org/themes/play/amidu.htmi

Ingrid Pollard

Ingrid Pollard is a photographer living in London. Her photographic works, generally of people
and landscape, serve to provide a human context for issues of transmigration and "fleeting"
identity. Combining personal photographs with traditional views of the English countryside,
Pollard questions as well as reconstructs the concept of "Britishness". In doing so, Pollard
also scrutinises the location of the "other", and contrasts actual physical similarity or material
likeness of people and places with perceived or socially constructed difference. Through text,
Pollard further elaborates on this comparison, exposing the fictional uniformity of travel
brochures and postcards.

http://www.autograph-abp.co.uk/gallery/pol.html

Donald Rodney

Donald Rodney’s work is highly politicised, appropriating images from the mass media, art and
popular culture to explore issues associated with history, representation, masculinity and the
pernicious nature of racism. He later became interested in examining his experience of sickle
cell anaemia, which he used as a metaphor for wider social and political ills in contemporary
society.

http://lwww.tate.org.uk/britain/exhibitions/rodney/biography.htm

Sonia Boyce

Sonia Boyce is a British Afro-Caribbean artist, living and working in London. As a young artist
of the 1980s, her work addressed issues of race, ethnicity and contemporary urban
experience. More specifically, her large pastel drawings and photographic collages questioned
racial stereotypes in the media and in day-to-day life.

http://www.iniva.org/archive/person/15

Joy Gregory

Born in England to parents of Jamaican origin, Joy Gregory’s work has been influenced by a
combination of race, gender and aesthetics. One series, Lost Histories, reflects on
colonisation and its effects on culture and self-image.

http://www.joygregory.co.uk

Clement Cooper

Clement Cooper explores the dilemmas facing mixed race individuals and communities in
Britain today through portrait photography.
http://www.autograph-abp.co.uk/gallery/coo.html

Other useful artists include:

Samuel Fosso David Goldblatt Koebana Mercer
Eileen Perrier Anwar Shemza Keith Piper
Jane Alexander Francis Newton Souza Janette Paris
Denzil Forrester Chila Kumari-Burman Mary Evans

Maud Sulter Isaac Julien Barbara Walker



Films - further viewing

Representations of contemporary England:

Four Weddings and a Funeral (15) Mike Newell 1994
East Is East (15) Damien O’Donnell 1999

Anita and Me (12A) Metin Huseyin 2002

Bend it like Beckham (12) Gurinder Ghadha 2002
Yasmin (no rating — TV movie) Kenneth Glenaan 2004

Representations of historic England:

Sense and Sensibility (U) Ang Lee 1995

Howard’'s End (PG) James Ivory 1992

Chariots of Fire (U) Hugh Hudson 1981

Hope and Glory (15) John Boorman 1987

The Italian Job (PG) Peter Collinson 1969

Henry V (no rating) Laurence Olivier 1944

(The Laurence Olivier film of this play was made during WW?2 as part of the propaganda effort,
and was designed specifically to encourage English people to ‘rally round the flag’.)

Imperialism:

Braveheart (15) Mel Gibson 1995

Rob Roy (15) Michael Caton-Jones 1995

The Four Feathers (15) Shekhar Kapur 2002

Zulu (PG) CV Endfield 1964

Gandhi (PG) Richard Attenborough 1982

A Passage to India (PG) David Lean 1984

Around the World in 80 Days (U) Michael Anderson 1956
Gunga Din (U) George Stevens 1939

Immigration:

West Side Story (PG) Jerome Robbins/Robert Wise 1961
Sleuth (15) Joseph L Mankiewicz 1972

For younger children:

The fantasy world of children’s films set in the UK can often be recognised as an idealised
representation of a pastoral England. What features are common to these representations?
What do those features tell us about the film makers, (or the original authors,) perception
of how we want to perceive England?

Any Famous Five adaptation
Any Harry Potter
Babe the Sheep Pig (U) Chris Noonan 1995
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Recommended websites and
further information

Encarta Encyclopedia:

If you have a PC you probably have the Encarta Encyclopedia. The entries for England, the
English Language and associated subjects make interesting reading. The entries are written
by Americans and transported around the world in this most international of Encyclopedias.

There are some gems here and it's well worth a read.

Websites:

These listings range from sites run by refugee organisations to those representing the views of
the far right. Websites are always changing so we recommend that teachers visit sites before
showing them to students.

http://crossofstgeorge.net/
http://www.jardmail.co.uk/misc/europetopten.shtml
http://www.white.org.uk/english.html
www.iniva.org.uk

www.autograph-abp.co.uk

www.cre.gov.uk

www.refugee.org.uk



